
A
a"f

ID 104 p58

DOCONIIIT RESOia t

EC 071 723

NT
. Trouit George, %Tr. ,t

A Competency Basetof Curriculum Development in'
t %,

. .
yreschool Education: Volume 2; RAsponses of a

` National Panel of Child Development Scholars.
: 1,TITOTTON Appalachia Educational Lab., Charleston, W. lim.

' 97p.; For refated.infors'ation see EC 071 722-725

ERRS *RICE V-$0.,76 HC-$4.43 PLUS POSTA
DESCPIPTORS,, At.t.itudes; ebavioral Qbjective Child Development;

Classification; Commuification, ski Criterion
Referenced Itestc *Curriculgm Develo ent;

t \ *EvalUation thods; Exceptional Child :Research;
General Educalon, Botor-DOelopment; *Prepohool
"Education; Rati g Scales; Sociil Developait.t

IDENTIFIERS Competency Based Curricuilum; *Home. Oriented Preschool

, ABSTRACT

e

Edocatiin. Program

Presented sin' the second iolume on the Bome-Driented
-Preschool,. Education project ale responses of a National*Panel of,:
Child Deffilopsywt scholars to &uprise competency list" for Dorsal
children up to 6-years-old.. The competenciee drawn from a literature
search, include behaviors in give categories: classification,
communicatipn, coordipation, habkts and attitudes,
relationships. Reported are tke Van'el members' critiques and
'slIggestians.for'revibion of each competency. Peovided is the early
childhood competency rating scale sent to National Panel members and
Appalachian Vanel'iembers (whose names are listed) to evaluate the 1 ,

empirical research Support for the competencies.. (CL)

p St



a

pe
-

tency Base for

in. Preschoofa

Vy pgrAft/MtP*I as voil. 14

POOL AT 10% Salt Alt
%AllOSAM thalITOVE Or

ED1strIto..
1.0. lust t,ML r. I.* sr t ti wt awo
0.. I rs SrpS, A. i.irf 10.014

*VO4 /-'141,-`4.:4..
4.1.,414. I Plid% 4 ..f t 4.,%)TIN

'NS atlep tUt Nut 4* , 741:

Nit*, LA Ii tAt 4, ?..))

I Out A110% ON,

4

Voimme II

Responses of a

National Panel of

Child Development

Scholars

.0

*

0

A I

fr

Marketable Preschool Education Program

Appalachia Educational Laboratory, Inc.

Charleston, West Virginia 25325



A Conipetsenccr Base For'

CurricOum Development
Preschoor*Education

- Volume 1

4

4

Response* of a NatConal
Panel of Child

TeveLopmfint Scholars

I

George. Tcoutt, Jr. Ph.D.

Investigator
Gr,

. . ,
.

t .. (
M arketable Preschool Education,Programi,i
'Appalachia Educational Laboratory, inc.,

..,

Charlestctn, West Virginia 253)5

i

v



*

Table of ntents

Introduc ion . . . * a ...
k .

"Prime Competency List" . .

')
,

R spon e to T:Prim.9 Competency Li

(Nat Tonal Panel of Scholars).
1,

.,

it

. ,

'1111

Listing of National Panel Members

1

. a .....
Et

4

4t.

Listing of Appalachian Panel Mtlilbrs . . . .

,, . ,

I"An PArly Childhood Compotenoy Rating Instrument"
,

.

1..

e V

ri

411

4.

. /
A

\
1 ,

a/

.0... . 133

a * *

et



ti

V

4.

Introduction

. The HOPE (Home Oriented Preschool Education) Program is attempting to

build an empirital bane for its cnrrleulum in they necond generation of

program development. An ingest igation was conducted as a syAtematic search, .

for a master.list of ompotencies. terminal'hehavia- f years, 0 months, which

"norphi" AmeTican children possess via Innateness or acquisition. it was

dvedied vs5ential that thil4 rnalpetenc.bage be established prior the de7

velopment eat behavioial descriptives.

It should he carefully noted that the investigator was concerned with

terminal, behavior. The intent of the balorNinveistigativc question was to

answer "can they do it" according to normal growth and delvelopment patt'erns

and "do they do it" acccirding to 'results of,uogram evnluatiox ,1

The Awestigator Pstabli.shed a National Panel of Child DeViopment . .#

Scholars (see Pages 79-83), as a group of reactorsro
a "Prime Competency

List." These reactihns to tthis -list are recorded on Pages 17-77 In his

document!". ,1
The rvqonses of "Priple Competency List" were analyzed. This analy-

.

aation produted "AvEariv)thildhood-(:ompetency
Rating instrument" (see :

Pnes 87-=104), which was submitted to 'the National Panel for loheirtratings.

This same instrument was, also submi.et-.11-10.an Appa,lachian Panel of Child

1)evelopirrit Scholars (see Pages.ti3-854) for jqdging. The results of these

reactive processes 'can be found in the main document of the invpstigation:

"A Competency Base for, Curriculum Development in Prem;bodl Educacion;" .

The competencies'that remain af,ter,,analyttcal treatme4t will. be those

competencies that form the curri'culum baie..* The bridge that took, us from

'the established competencies to thos$ decisions' necessary to 'form'the

behavioral'descriptives,was the reacOons of approximately onerthottaand

parents of Appalachian preschoolers to a simildr%listin.g of the

competencies,
It
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Category: Cla Sific a Lion

Coblpetency: Abijity to form concepts

ixtmplo:

gl1T1111 t

lo rocogni.,0"t4i.lition of pattxtrns

Jo ond 1,16#%1

1,, qt.not ,t it,. t .i t hi I ion to nOthor

a
4

ti

I

Competency: Ability to distrinninate by sound

Exue.1,1,4: 10%,Oistinqui.A betwom ..x,unds

io dktihguish.rtlythm
f identify sourcos of .,ounds

C. Competency: Ab,i 1J1ty tb. disc.riminate by sight
%

i!Aamplo: To di tinguish shaper;;

JQ distinguish sizes
To distinguish colors

- 11

I-
I.

4

0
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D. ompatencY: Ability to discriminate by

Examplc

Comments?.

Id drslinguisb ioxure
to distinguish tempegatuee
To distinguish shapes

ouch

a.

a

Compateocy:

Example:

Ability to Ott,-

recogniZe simflar

.?

I

qualities it different object

F. Competency: Ability to ordinate

To arranga in sequence
T construct one-to-one correspondence

Example:

G.. .Compqtency:

Example: To
To
To

Ability to conserve

match on a ono-to-one basis
distinguish quantity

shape, with
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Competency: Ability to meastwo

,Fxamplet lo
To distinguish weishi
To d1:5tinguish distance

4

Commi,rnts:

I* taro.

A

Competency: Ability to denote spatial' r'elationships

'Example: To distingulsh relative locations

Comm %clots:

1

s

4

5

4

sa

a



I

OP'

A. Competency: Ability to espiss feelings

I I Cate oryf ,Compunicattaly p

Exaniplet

_ BY

statement
dems4hort.

avoidance

Competency: Ability o trticulate ).

Example: To .bepreci,e In :speech

Tv be .sensi Ive 'to vocal Inflections

To be aanaijfive to audience et

Competency:

Example: To

To

S

le

1

`to describe (esse ntla i_ly a pictorial concern

recognize the salient cllaractei7s of the things to

be describet0

use wordsyDth precision

use,comparisons

O

1

.
; I

Competency: Ability to explain (essentially a functional concer 1

, .

1

. I a

$

M



Exampl e: To r4lgognize ih e clynatillcs Of the op pt ion' to be
;expial nod

....If..
N 1.10 detaln relatiashlos of, function .

Th be aware gt mud 1 encel a fella 1 1 ar 1 ty . w I it thing
...being explained

Ar

E. Competency: Ab I tit. label

Exampje To real lz the Importanci of labels as a 'convenience
.

in corm nicating with others
To roe 1 17-rye the ,corinedfton of funct ori to 1 abe litg
-To real I,ze the t ,al l t ei ing conducts and meter it

.can be be1 led

Comm

Competrie Abi 1 i to recognize mthe social flinct ions_ of lang4aae
.

ample: TO realreal1zw that language I s 41e, 1 ther 7rIght" Apr "Wrong,"

given alIuation 7.

but rather "appr''.7riater or "InapPropr late tip a

To realize, that language has a function Almthan
communication pf I formation, that fLiurriiln being
class /character typ ng

'Commen s:
P

loom p~W..14 OF:m.1.K

e
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COmpetency: AblIfty QS* non-verbal cues

V

Exampie%

tot

T o r erlopnizii thact' communication gn proceed without

The wriften or sioNO-woPO
To become acquainted withicopmonlestures.

ya.
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11 Category:% Coordination.
$,

t

A. :ComtetincYr. Abi to construct,
..

:tAampipt .To he aweire'. of The relationships of pare to the

whole..a

.

1q al;5.ses.s*m for. t2l: -5

C.soment s

*1 use Ma fair al s
,

11

d

-B. Competency: Abi 1 i ty to copy

Examp 1 e: f To .develop eye-havdi coord 1 nat idn

r To comprehend design
,

ad

C. Competency: Abi I i ty to draw

fxampitl:

k.,ommentS:'

. -

ro.conco ive and hold menial pictures

To develop eye-hand coordftation_

To comprehend design
1

O

t

O

Ai

41.

,#

1

i.

Competency: lAbi I ity to use body to express 'feelings

.4

p

A*

)
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,

Example: To recoOnize effect of physicat gestures on others
To dance
Td accept body movements as

expression
resofictable form of._

/
*

E. .cOmpetency: Ability to control large muscles
1 .

'Example:. To balance
TO move16 the ways torte wants to

Comments: 4

#

4

F..(Competencr. Ability to control. smell muscles

. Example: To manipulate small' objects with hands an n ers/
7 To develop eye-hand coordination
To use many parts.of the body simultened4ly .

Comments:

te.

4*

/11

IQ
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IV. Category: Habits and latitudes

A. CompetenLy: Abiiity to 'initlr?te action

fx3mio:.,.1,,'11ii.z11 when. an actio would improve existing

know the,range 'and probable results of act ons

k, .,,ft '14 I t
1

v.

1

B. Lompetepcy: Ability to plan action

Lxam;.-J.J: mak.- chuces based on the dynartics of a.g,iven

situation.
To assess rosourk
1,,,anticipate end rosult5

-12omfrente:
ti

., ,

or..esnme-

p

fi

C. ,Compe.tency: Ability to persist in actions

Exam;; 1: lo increase aitentio span

To recognize correla between time spent and

results. achieved
L rocrignize Interim su.7essts

14.3
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Comi.,:;tency: Ability to he self-reliant

.111,t,it.: 1 4.rr.w one` own

3.-.01r1te1v asel,t> one'.:, work

1%. rt.allze that others cannot alway :1 be .,:ounted on
tor help

C4/11m t

4

,a

I

E. Competency: Ability to sustain health and safety

kz;mpIti: whlt boneficial and dotrillo,mtal to'
t h

tho ,-onnoLtitd6 of good physical heal h to
meat i It t iv i ty

th.tt provontion of 1/11neF;s is primary to
.,ing healthy

4rocognizo appropriate social behaviors

I

(.-yrtror

it

N
I'

1

.0 .
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Category: Social Relationships I

Competemcy: Ability to assume appropriated !rial behaviors

bomplo: To.listenaa9d follow-directions
io work With ehers for a common' goal

To sonVerse well
J

Commenfr.,:

8.1 Competency:

Eample:

wt.*

Ability to get attention

le role play
To ask quolpons
To manifesi a'senso'of urgency.

Competency: A1)11 icty to maintain attention

Lxampe: To bo diroct
To be sindlre
Io maintain eye. contact

6.

D. Competency: Abi Lity to adopt the4Qerspective of another

15 sr.%

at
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64ampi To rolb play
To put oneself in the condltibT3S of others
To Play with and talk to others

Cotritoimt5:

Oh

.1%ti

CoMpetency: Ah i i i ty to respect the indivipuality of ethers
Example: To i',.lierate visible differences inn others 1.

To exprest admiration ior the differences of others
texp;ress,concern over the difference of others

a

S

a
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Category: Classification ,

A. competency: Ability to form concepts

Lok%)Til.'o ropt.1114141 of po-lirqw.

4-',L)1)11.41
C01,1%Irii")

11 TvrtvroJ1/4:
1oon,,111.4-

Suggested Changes:

,>*4
To reeog4ze whethe objects (or events) are similar or

different
. .)

To apprehen& the nature of, the similarities. or 41fferences

'lo -label categories

To verbalize principles underlyingcategories.

Change Categoiy titleAo: Classification, Cognitive

Functioning

To identify attributes ofconcepts?

.

To 'establish and labeonCeptual groups

Comments:

Lisa: is'too gene'ral., May mean "to recognize* additional

'instances of a category. " ,

Does this imply that these should be accurate concepts or

does'this'apply to the uses of the processes involved

in concept formation? children under six use the proces6

ut ttle concepts formed arc often inaccurate.

N

The ab'lity to form concepts is probably innate, not learn-

able. What is learned,IS a 1Nriety of concepts.

1. Identifies patterns formed by simple geometrical

figures.

What cateOries?

3. Any specific concept must b'e "genfralized,"

otheriise it is nbt a learned concept.

How, will this be distinguish) .from the demOcipment of

.
'learning sets, e.g., discridination leavning sets?

What place will be given to P.4igetiad concept devel-

opment? The examples given are'not yet behavioral.

When they are made behavioral, it 4s possible to

determine whether they are appropriate to the age

range of under .73 moviths..4'Specific instances can be

generated for each of the above which Will ba- well

' beyond. the age range in question. 0

4 9

4

A



*,Dasioncept formation is mon% the most important
competenciee'to be developed. Add AR emphasis on
"'social" concepts, 'i.e" categories of things that
involve people.

I think these are possible depending upon the type of
patterns and categories,involved. Gross patterns -
yes; subtle patterns.- no. Also, .I'm not coevinced
that generalizing from one situation to another is
a competency that one would.expect by age six.

Should there be a clarification Of the levol of concep-
tualization; i.e., the ability might be,limited to
one oi two attribute concepts at the target age of
two, but vary as the child,,gets older?

,

Since every child in the world is able to form concepts,
the issues-of concern must turn to the familiarity
of the ceucepts, the di'fffeultyc'of the concepts, and
the ability to 'integrate concepts. Thus this task
should include, first, a task to demonstrate Aether
or not the child is able to fOrm,a4concept at all
There are many procedures one -can ude here.. One
involves a sorting task in which one could have four
animals and four foods ancraskthe 0414 to put them
into two piles.. Presumably most children separ-
ate 4ate the aimala.from\the food, indicating that they
can use their 'concepts. However, here we are dealing
with concepts that are already in their repertoire.'
Suppose we wanted to demonstrate that the child could
infer or create a new concei)t. Here we might.ha e a I

simple concept acquisitio# task where we have a 4eck.
of cards containing some pictures with only one aesign
or object on them and others with many designs and
objects on them, let us say, ranging from 6 to 3.5,
The child is told there are two kinds of cards in
the deck and they are called two different names,
the "Johns" and the "ins." The child has to figure
4t which cards are the "Johns" and which are the
"Sims." 'Mast children should be able to solve this
,task easily, which would indicate that they have the
basic ability to infer rules or concepts from infof-
illation. Having determined that, the important thing
js to 4etermine the:ehild's capability, at this function
and, that gf ceurtip, will be based on the prejudices
of the investigator.

-
,

. .

Fundamental, 'certainly', but will have to be vefy speci-
fic and provided illustrations °P each of the above,
such as, for the first, gepmetrical patterns, thew ,

. ,

c
word wteins,.number patterns,.musical patterns,
and so 'on.

. .
i

.

.
. .

.
.

. .

it as a "Competency" and include concepts in appropri-
ate places as indicated. Concepts must be developed
with reference"tp a coniiIi. *

,
.

.

.

,
..,4.

....,111 cm,
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Competency:

i*emole: io

To

lc

Suggested,a4

Ability to discriminate by sound

distinguish among sounds

distinguish rhythm
Identpy'sources of sounds

ngest

To perceive a sound as se
"Real-world" sounds
Tones
Phonemes
Wards

To-. distinguish rhythm, cadence

rate from Its background

To ankly'ze oral forms into constituent parts.

To synthe'Sizeutilts into an organized oral form

To, distinguish characteristics Of sounds - loud soft -

high - lqw
5

Dfstinguishe two-step sound sequenges, such as sb-fa,

fa-so

Reproduces simple rhythmical patterns

Identifies sources of,co on animal and machine sounds

(dog, automobile horn, etc.)

To identify sources of sounds be name'

To identify sources of sounds by direction

Commentsi

(1)

4

perational definitions are 'so essential here. What

kinds of.sounds? Pure tones?' Musical sounds?

Common environmental sodnds? Unusual environmental' .

sounds? The difficulty ldvel of each ta4, and hence

a determination of its appropriateness to the age; .

range, will depend heavily upon what is meant by/

:sound. What about adding, "To recognille the tone of.

No-ice-of an adult or child as exfited, thendly, angry,

etc.?" I'm not certain that rhythm is a property a
sound; it may well'represent a kinesthetic /auditory
j;ntersensory pricess o4 discrimination.

4s.4.

Rhythmic conceptualization may add lustre tile child'"1/ s

life, but these skillsare of only modefate importance.

Add example of pitch discrimiltation, q

1

ility to discriminate sound is innate, not learnable.:,

P

1 .

t

a



Again, it depends 01110i what *kind of rhythm and sounds;
Obviously, infants can discriminate loud 'noises
from soft. Until you .40ecify what differences are
involved itls dIffialt,to say whethe'r this would
be applicable. As a competency, 4 child who learns
to speak is obviously distinguishing between 'sounds.

What kinds .of sounds? Running water, trains, fire
engines, cows, musical instruments, 6r-what? This
needs to be specific or just use an audio or heankla
&valuation by an auditolo ist.

1 A
1 4o not regard this competeOce as very Important ,4a

long as the child's:hearing is adequate; Every child
should be given a ,hearing test and if he passes Ole'
heaFing,test, then I.woUld assume he could distinguish ,---
between sounds. The only important skill would b
the 'ability to discriminate 'similar phonic sounds,\an
abil'ity which. Carroll calls, "phonic coding abilityN"

,.

I wo44 test to sees if tlie child can'discriminatd
simil x phon4nes and similar syllables,' but aside, from
that 1 :would not invest much effort,in'his ability to
disci inate other sounds, if his hearing were ideAuate,.

t \
i,

Real-world ounda and Phonemes are the ones that raIrroirrr
success in school. Tones are a different "breed of cat."

'
\ /

Suggest the fol1m4ng as examples and sequence: a. dis,
tinguish between sounds from different sources by
matching, recognition, and labeling. b. distinguish
pitch (e.g., high-low through matching, recognition,
and labeling) F. distinguish intensity (e.g., loud-
soft thrimgh matching, recognition, and labeling).

This item.deperves'Much lower priority. There is no
convincing evidence that a deficiency tn this area
is common to underachieving. c ldren (early), Martin
teutsch,to the contrary, not ithstanding..



C.' Competency: ;Abillty to discriminate by sight

1%, distinguish ...1.!

1 disiinguish,coloN,

4,)

Suggested Chartgep:

To perce4ve a visual fopil as distirwArom its background.

To distinguish forms In terms of physical 4ttributes

(shape, color, sizes, etc.)

To distinguish lotters

To' distinguish some simple words

To apply names to simple forms (e.g., circle, triangle,

letters) and attributrs (color, etc..)

To.analyze forms into constituent parts

To synthesize units or parts into an organized form

To distinguish shapes - 2 dimensipipi, 3 dimensional,)

lettexs and numbers

To distinguish diructi

Distinguish color usiii matching, recognition, and

label Ang sequence

1

Distinguish shape using matching, recognition, and

labeling sequence
I

Dkstinguish size using/matching, recognition, and'

labeling sequence /

Comments:

Ability to discrimynatre.visually is n t learnable, but

' particular dis Hminatioi2s are:

J. Identifies c;mmon'2-dimensional geometries

2. 'Identifies members of pairs of objects as

larger, smaller

3- ldentifiei colors when named (blue, yellow,
brown,,white,.black, etc.)

Apch evidence would suggest that visual Asvelopment in

bath discrimination and selective attention centers
upon form and color, with size being of relatively

secondary importance.' Operational definitions are

23 23
1

a
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11,

again importal\t, since rather fine discriminations
can be trained avan with severely retarded indivi-
duals, whereas it seems evident that there must be
some practical limils beyond whichiftner discrimi-
nations axe superfluous. Thus, we should/Must face
the question of l what discriminations are to te
made and under what conditions of viet.Tingl

The long - -term significance of color and form disgrimi-
nation are not well known,,but most pep attach
considerable siinificance to ,this activity. Add
examples that indlud6 real-rife db,lects. Letteri3

11.

A child who recognizes his.totiTer;is discriminating
by bight. It 1,6 easier. to comment on Specifics.I
Color and size differences,Af the differences are
gross, can be disdriminated. As for ahape - it
depends.

As with sounds, if the child's visual acuity is adequate,
as determined by test, would notemphasiz1 this-skill
either, However, since phonic coding abigvy is im-
portant, I would also think that, the a0.11.ty to dis4
criminate letters, is important and I would have a test
for the child's abili;y to discriminate various letters
of the alphabet., independent of whether he can write
them or read them. That is to' say, A task very,much
like Eleanor Gillsonis.in which the child is, shoi.,Tn
as g or an For a G and a row of six letters, one of
which is the standard, and the child is asked to pick
out the standard.

All clear, obviolis nd fairly well researched.

Sight shoAld prob4bly'come

This item,deSerVes much lower priority. There is nd.

convincing evidence that a. deficl.enelt in this area
is compoh to underachieving children (early), Martin
Deutsch'to the contrary. notwithstanding.

/'

siz

*
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Competency: Ability to discriminate by touch
4.

x.141 L.:. '.1 Irigu I to), thr f4

i dl ntlu kdt tempilr,)ftirt
k distInguis shapes

Suggested Chang s: , ,

.t

To distinguish functiomal.objets

Identifies texture of materials _as sZootht rough,

' slippery, titc.-

Pistinguishes hotter and cooler temper ures of

surfaces, liquids

Previ'ously covered

Comments:

440

4

I think the word texture here may flea some in .erpre.%

tation. In its broad sense, it could'incl a form
and consistency'14but there may be a further example

which. applies. 'to "state" Do you describe the tex-

.
tura of a liquid? ti

Abil ty to discriminate is 'not learned.
g

Texture may be important. Shape, however, is surely

not equally important tactilely at all ages through,

72 months. 'Wide ability variations are evident in

,tactile. form recognition, raising the question of

ability vs; trainability. Continued, reliance on
tactile sensations up to 7 a months maybe a sign o f t

immaturity'in visual development. For such,deVelop-1

mental aspects of behavior, relianoion the concep-
.

tion of terildualcompetencies rather than upon onto-'
genetically d1fferpnt stages of development can be
confusing and even harmfuL Another aspect of touch

to be added is the child's iesponse to being 1:ouchedt

since .this can be informative regarding sensory -and

bedy.imageocievelopment..

Touch disdtimincion of 'modest impdrtance.

Here again you are faced with justifiable-noticeable
- differences. Of course a child can distinguish a

hot radiator from a cool glasseof water, etc. ks

this a psychomotor or a cd'nceptual compesence?

Is the goal to simply*discriminate,and say "same or
A,A.fferent" or is it to label the ,differences and

provide verkal descriptions?

Here, too, I would concentrate on discriminatfonsd /

letter-like farms laytically and not pay toolmuch

4 a .
0

1.1
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at ,x on t4.) other categories., One should -keep in

.

,

. . .; m nd Milt a atiletitend.encyfto be,reflectiveer imT
. i istive till 01.1.:8 task ftss.ahc.vut.gone third of t

.

evarianto for peria'rdifince. That is to,4414., children ..

ift6 arc,impu1,61p!and makti?'fast..decislonswill, On.
discriminuqdhqasks like\ this, make 'many, more extoxs.
The&;.are capable -of making the dis44imination but

' theit tempo, of* respondinCinterferes.wifh their' per
. formarthe.,',-.

*.,./**

i -...

,

r

Va

rt,

4

ti

.4

OnlYdiStrhguishing shapes. r ate tp success in .soldol,

. -

.

%

C4../
as-far as I kndsethe literature. a

.
.

Could add the use of the match\ng, retaognitiOnand
,labeling-sequence. In all .c14 the Sbove.three cate!,k
.gories. the concept, of shapes, colors, pitch, etc. --
will b deyelope(.

-
.

----4`---. 1'
This tam descry/es much lower ,priority. There is 'no

cpdviucing e4idence that.a.deficiendy fu.this are
is common to underachieving ohildren (eaoly),A.iartin
Deutsch to the contrary,. notwithstanding. .

0 ti
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Competency: Ability to sort

Examort: To recogpize similar que1 141es in o-ifierent
objects

A

Suggested Changes: '

Marked "X" througNwhvie section

To recognize*similar nct.ions and relationships, ,

in different.obj
Y/

To provide, descriptiop6 while sorting

at

illqo label the group of objes,,ts
,

. Comments:.

s

Sort obj4cts of dikfering physical char'acte Istics in'
terms of common attributes of'shapi;> col , texture.

I have alwa s be6 somewhat puzzled by the separation
in the clild develpfkan.cliteratuee of this,compe-
tency f om that of your ,":A.bility to form concepts.""-
The child"who successfully slits is demonstrating
a sequential Precursor'to conc.eptual behavior0'and
whenever the Objects-are different, as stated here,
the behavior'appears to.be u ction of coacepts
OD Of preconcepts. 4e4

iortiniis important, depending on, the qualities being
sorbed on. Add examples stressing similar functions
and relations to other objects as well as similar
qualities. ' *

'.S. If

*

Should the competency include language an integral
part; i.e., utio recognize and 'describe whilesortine
What complexity or how many dimehsions or attributes,
will'be included?

L

"Abil
Fhil

1 is very much related to the first.skill called
tyto form concepti4" It is important thdt 61e.
be flexible and be able to sort an array on sev-

dimensions. Thus, out should give the Olild an
rai, of 10 o 12 objects and a k him to divide them

groups ,that are similar. fter he makes one sort,
test the limits to see how man difffrent arrays he can
produce. One should appreciat `that,, the category the

a

child uses .will bee highly specific.to the array given
and one should nOT-Btake'inferences about the ability or
the child's position on 0 concrete-abstract continuum

4or based on only nee array. in general, I feel the'impor-.
tent competency to be taken from a sorting task is to
see how many different categories 'the chi can flrodtke
from a given set of arrays.

I

27
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Yes - cast, ILlearched.

OK'- asSin A seandtr4 item.
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F. Competency: Abiiity to ordinate

Egemole:, Tqlprrange-in sequence
iVI:onstruct one-to-ono correspondence

gee;
"."

To arr 'e pictures- objects in a-"fogical" or
tem ral sequence

.

. I,

To arrange Objdets or event's in terms of magnitUde
b4 . ..

,'

To have elementary notions of inclusion,,exclusign

dentify positional relationships suchias first,
last, middle;.'

&
N

.
I .

To count )

Arrang s objects in setuence according to site or

inum rousness 0 ,

Matches objects in dlffer nt sets to achieve one-t
one correspondence, .

,*To establish one
recognition,* and

one correspondence wit the match,

bel sequence.

Td establ4sh.set-numeral relationships

To establish ordinal position

Comments:

1

It is implied that this category is part of the
Piagetian number concept seDiss. Sequeitial,
hOwever, ip ambiiuous in thts regard as,a descrip-
ter, since sequent41 arranger Ant can be accomplished
along dimenSions less cenvrally related to number than .

are other, dimensions. Examples Should thus be ex-
panded to designate the types of conditions under
which inferences are to be made chat the child is
arranging in sequence inAlle senstAntended'here.
Even more clearly, onelo-bne corre'spQndence relates
to number and yet again correspondence may,bc. este-
'blished for objects, events, etc..on bases ether than
numeriesi;ty. Further, the Conditions under which
equivalenceis to "be demonstrated directlY affect the ,

difffeulty of demonstrating whether the, child can yet
do so.. Again there is a need' to be more specific; at
lgast setting an.upper limit on task difficUlty in
terra) the order of'sets upon which equivalence is
to be demonstTatea', with what typical kinds of mat-
erial (same material may stimulate the imagination
and 1spd away from the desired operation), etc.

rsa
A
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ry

One-to-one correspondenco.probably ould tot be expected
(g all chillen. /,/

9bjects, pictures, ideas, etc. The complexity will ob-viouslyviously %Ate function of age.so there should probably'
bo a sar of askIrangins-fromsimpla to complex.

Ordiml skill. is very important.

Thia,is a vary important gill
it is very important to vary
the child ordinate beads and
one does not test this compe

wouldponly add that .
he materials and have

Ls and sticks so that
,ice in a limited domain.

Yes - no problem here. !teed more illustrations.

4

- a tfftndard item.

4
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G. Competency: Ability to conserve

. .
.,

Ila

tAjmptol 1,,,1711 tZh on a one-to-one tOed,,

1u tiPAinqttih qu,Intitty

i'l corrt:1,1te hape with qthwtity

SuRmpsted Changes:

To 'dilltinguish quE\tiitity according to a coimmon metric

To distinguish quantity under various tranuformatio7

Crossed out "Abilitfto conserve"

Crossed out "To correlate shape with quatity"

/ Separates objects in groups to achieve ne-to-one

Wtches

identifies larger and smaller pairs of objects

To conserve mber,

Comments:

To distingui z quantity - how much? This is not a
reasonable expectation for children under'6 years.
A few will Iccbmplish it bit this should not be a
general exp tat ion until 'one ear. more years later,-

ft
gspeciality among pop*lation gro4s similar to those
included in the Aufty.

.

I am uncertain of tae issue, being. raisidby "correlating
shape with quantity" so 1 cannot 4espond to that item. (1

1 believe this competency should read "Ability c4
conserve number" to distinguish from voLume; mass.

etc. What distineCtoa is intended between matching
on one-to-one basis here and.coxstructing onez-to-one
cOrtespondence in Ability to ordinate? Without. the'

particular operations, they seem to refer tb the same

ihild bepaviors.

There is some question as to whether cbilservation.can be

taught, Stress on this, OK, though. Would suggest

0 that 'attention be givenzto/teiching the relevant phyt-

sisal dlmension in various kinds of cohervation tasks,

I

Some kids don't conserve on a stabl\basis by age six.

At termirial six yearb, there may still be a. number of

nonconservers.

Here, too.; this is an important ask but it is very iiu
fiortant to vary the materia ?s from clay to sand to
cookies and to include mass, weight, area, and size

.

31
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with both familiar and unfamiliar materials. There isreseirch to show that a child who might not be able to
conserve a mass of clay would be able to conserve mass
with respect to candy.0

. I,4 To ;distinguish quantity - illustrate further .not clear.
-

--iiistablis-hmenr of one-to-one co plondence elsewhere and
. distinguishing quantity com through mdasureMent.

Shape-quantity relationships appear rather advanced
for the 'under six year old rang (suggest omitting
as a "Coppetency").

NO, it ie varyy unlikely that deOttencies in this ability
account for educat Lanai or Idevvlopmc!ntal\underachievements
in many children.

A

46,
1111

(Not sure what isintended'here/ :*
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H. Competeney; Ability to measure

Example: in dNlingulsh tlm) .
IL .ktilpguish wel ht

To distlibish.di fence

Suggested Changes:.

To t311 time

To make weight dttcriminations

To mske'discriminations.in terms 'of distance

To have some notions of liqutd measAementr
pounds;' Negrees Fahrenheit",

5'
11,

and 'rate

"dozen,"

Tg perceive the .pmparative values of coinsi Hills

To hoveNsome notibn of the functions of measuring,
in*trumencu (e.g., a ruler vs. a ieasuring/cupl

D4stinguishes longer and Ilhorter,time intervals with

\\a range' of 20 seconds - /'

Distingtiilles heavier ani lighter weight o objects*

by heft
3

/11

Distinguishes longer and shorter distanhAs *within rage
/

of 100 yards. %

COMMentS:

If\doubt that time concept*. can be meaningful to young

i )_children. 4 #
fr. v . .

Wise examp4es.:,must have some explapaXions. lin what way

does he child distinguish times, weights, distances.

'If these are examples what about volume, 14ingth, etc.

'I imagine that the issue' of size, ee Ability to discri-

urinate by sight,_ receives a g r ter relevant emphasis

!cil

under this comp tency. By e end of this'age period,

some children c begin to, deal with the measurement

of area by interpretation of equal subdivision, and

given appropriate equipment they can begin to deal

with measurement of volume. The passage of time should

be disting&shed from the formal aspects of clock

reading. This points up that time can be measured

both iftternally/subjectively'(method of direct estimate)

and externally/by instrument.

Agree. Whaeabout brightness and loudness. Would also

include as examples "more, less: and "middje position."

S
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What does r'imeasure" mean? Ability to e'en time-may
be a recogOtion of numbers in\rel.atio. to a clock

. and not any "sense" Distinguish weight -.1.

does it mean why two objects re a different weight
or knowing tlat ounces and pounds are a metric ;Algid

4ta'weighing objects.
O

How will th child be ecpected to do 'this? 'Wirl,the
' judgment* simplyfte.rekative or will the childibe
required to. use 'measuring tools? ,

1

This is an egtremely tricky category for it is very
important. to assess the natural categories a child
,uses:: would suggest a' sensitive inceruiew here
rather than a task or problem to assess first,' if
the child appreciates the denotative meaning of .

concepts like minute, second, ASLyr, wedk,h6url
year, Round, ounce,foot, inch, mile, And so 6n.
That is to say, the'first,task is to de \ermine if
the child has any idea ofthe different magnitudes
implied by these concepts. Second, fine, should give
the child. paired vmparison tasks with objects of
different weights, times or different duration, and
seg if he can-detect longer or shorter, greater or
larger. One should apprecidt4e that theSe tasks
might be independent and a child who could well
tell you that 10 Second delay was longer ,than a -;n

second dimly might not even know the meaning ofl.
and or minute. Thus, the detection of the
ory quality of the concept is different 4rom
appreciation of theineauing of the concept.

Ho should be measured.

All OK - no problem.

'These again are reletively,soPhistitate0 concepts which
perhapk could be begun by relationships,' e.g., longer
and shorter; heavier" and lighter;.earlier and later
rather than discrete measurernt, operations, at
least in the early years.

I don't know.
.

/

O
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Competency: Abiirty to dente spatial relationships

TxSmple: dO/inguish roielve locations,

.Sugg sted Changes:

4

4) )

To des .be relative location in terms of standald

spatial and relational terms, (e.A., atgve, bel w,

right-left, far-near)

/

Identifies spatial position of obj114s,,or otk ;arts

df own body as right-left, up-dpwil, \inderneath, etc.
a

Identifiessdirectionstof motion of Objects - going

away, coming towards, ascendin0 d9scending,retc

Todistinguish the relative orientation ok an object

in space

aross-modal transfer--perhaps as a, main competency.

This is generalization of information gained in

one sensory,modaIity, (e.g., 'sight) to another

(touch)

Physical ca sality

so.

To establi h part/whole relationships

To seque e parts (patterning)

To establish ldft-right orientation

I

TAnts:
'

1

The child s pencept of'sRace by the end of this age

range' has undergone a number of recognizable and

testable changes. This competency could benefit

'from" being tied mote closely to the Piaget series.

To do so would-requiciettiat the examples be ex- .

panded and-arringed sequentially. The example

.given does pertain to the concept of space, but

as stated could refer either primarily to a pace-

memory functionolor to the concept of space. Wbat'

about adding to distinguish the relative orienta-

tion-of an object in spaoe, since this relates

to the area of letter and numeral reversals, i.e.,

as when d and b are initially confused by most

children.

Spatill relations very important. Include as example

.

individual's identification of his own poiition in

physicals space.

Again, the problem is how easy or difficurvfthe task

would 'be. A chid is able to deal with specific

35 3t)
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telatOnships or he &GOO not wall, or'eatt or
drink his juice, etc. Obviously, this has to do
.withIcompetence or level of competence at this
poi14.

Both real and\artificial situations. By .,this, meanthat. "real"\will involve three dimensional rela-
tionships while artificial miy often involve two.

3 *
This is Obviously an import nt skill and. as with the

ability to conserve or ordinate it is (important that
one use both fdRiliar and unfamtkiar materials in
varied situations.

Need more illustrations, but a good category.

This area migh include the one mentioned using the
match7recognition-label sequence through above,
below statements for example.

I don't know.

I

Or*

*

"Po
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1. tategow .Commtinication

4

Co ipeterrcyz Abllfty to express fee31 to

By steloment,
Ry demeanor
By avoidance

Suggs e Changes:

Change Competencyti le to: 4,14 to express

feelings, ,show aff ction

Delete By avoidance

Identifiet common emotional expressions, in otholT persons,

e.g., anger, sadness, joy, etc.

Uses son coping reactions ta.exprepsions of emotions

in others (Comforting, distracttaA avoidance, etc.)
p

er

By approach

By statement accomppying or following a qpontaneous

action

By statement in:Iieu of action

Tp describe alternative through ale play >?"

or verbaliiitions

4

COMments:
ti

Wbac does this contribute-

Abilito, to express feelings innate, iurt learned.

We will Curve `to say which feelings, ,because by 72

months some of Ole primary emotions are not yet

recognized or expressed. -The example,

By AVoidance qualifies as Oind of-exPressian,

but in another 'sense it may- well serve as a sub-

stitute for exprepsion and ,thus-indicate.a re-

. stricted range of expressive behavior.

Expression of feelings is somewhat less.important

than the psychoanalysts Asada out o Would stres

competence in expressing' positive affect (

-pleasure, joy) as well ,.ass negative aifect,

I suspect the only part of this competence is the

ability to expresslfeelings. verbally. It strikes

me as quite &different category from the other

comOetencies when tt goes beyond an ability

articulate.

t.

rs
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\ This one-71Mtp, me * bit. The child who can't do
, this at all.would be considered pretty disturbedand not likely to -be amenableoto "public sobool"
treatment, tbe child who evresses 'too much
also likely to be seen as 4ispobed4

';.

. 1
.,

This isAxtramely dikticult to eSsass, for the use of

the child if be und441rstanda Pie,oselninti. of
should, be- analyzed. further. that #,- 'yaw should.

affect are quite indapendenU Also Of word* that
are -01ot-1-opal 144.-bei.indepandeut of emotionalklm-

specific emotion, whether it be soldnesit, joy. or .

4zekrtain, a/feet 'words sud-eiten abow-hievlioni*-ywntchesof color to see i.f he associates red wtth:Inger more

wrds' to express Atria or demeenoxs to express

haviors. the context is.critioal.and so 'ta the
anger. This .competencits fsmuch too general and

..,cn.-.,
... ....-.

.... ..

...tr.
% ,...7-..1;

. ..

At....

.

,..-

than with ban -withauger. . Second one yenta to 3eiltis comprehans 2- ;
v dneass blue with sadness 041, roX,

,

S

of affect states, which ill diffarent- VrOdUCtiOn.Pinally, one would want to :ask to to ply andsee if he could show* facial or postural*ewessionthat ts appropriate to a child who ikrAte sad 'angry,
lonely, .hapil, and so on BoWever, ut ts-veryportent to keep these vartous,,competeno eveeparste.

Illustrate; I should wa r. t'l think rdemerano .and-,-"avpidanoe", may be indistin4shablo cat gorles.- .

There ix; no videince of consequence on this topic.. ;479

*
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Competency; 1)ity to articulate

Example: To btrprecise inospe ch
To 69 sensitive to vocelin
o e sensitive to and

\Suggested Cha as:

To speak audibly

YID 'speak comprehensively
* e

actions

o be willing to speak wpelil appropriate

TO monitor unnecessary og illapproprIfte speech

l'ronounge wprds in oral vocabulary correctly

(communicably)

Exprehses "mood" by v
secrecy,' etc.)

to

cal inflections (sIdneA0ang71.

To be sensitive proddte vocal inflections

Comments;

How many adults are precise in speech much lees, 5

year bldg. Spell out what is meant - speech

sounds, sentence structure,. etc. To be sensi

ttve to voca: inflections - his? Sensitive to

audience - doesn't seem to fit.

Articulate what?, To be 'sensitive &a.lidiettce

cle)ir r
fJ . .

1.1 syspecr that being .sensitive to vocal inflatlons

ma be ulaterstood as contributing to-articulation,

d alopmenl but I think it is pot generally under-

i s o4 to be part of artieulation proper. This is

. prteNespect f Ability to disgriminate by sound*. or:

.ac least t:.t is where I be inclined to place

it. To be sensitive to audi ce feally seems to. me

2to be unrelated to articulation in this age range,

un1'ass one means simply that the child tries harder ,

/ to speak clearly when he.tecognizes that he is not

being understood. There is a.yoluminous literature

on precision tm spetVh. ,Ix mains many th#kgs.. It

will have to be pegged to specifics to be meaningful.

' not

a

0

Speech precision has to he approached with great deli-.\

esracy. .Shodid be taught by 'example rather than by

criticism' /lot'as important as linguistic advance.

The third.example may not be easurable. The second

sounds like listening ra er than speaking. The

39 39
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first is a matter of ,definition precise is
precise and by whose definition?

'Sensitive to audienCe - irrelevant.

This is of some importance, especisIly in-the class:-
room, and of course engages the problems of the
differing dialecits in the families from which the
children »a m's. I would select a set of relatively
general sentences and assess the child's corratniss
of articulation,

To be peocise in speech,- variable with .age. See D. 14.
Carthy or-Mildred 7emplin or both;

To be sensitive to vocal. inflections - illustre

To: be sensitive to audience - very bard to dpi

This seems too hr for usefulness. Further the is
the danger of focusing too*such.on,articulateniss
and not enough on meaning. Thielaill. be encompassed
by all other categories. It 4sfitvitt4 should not be
included if it Implies standard BulaiOirfilelar. Sens
sitivity to inflections oozes ,Fkrough to14:VtarVid
expression of feellpgs. Sensitivity to 441444WA seloNsa bit sophtsticated14...00 six year olds and 1444,41T4 144,
ever sensitivity to audience should ba dont oaLbs,
done in the social, relationehimsection*

The Harvard Preschool Project found thole characteristics
to distinguish between well and poorly developing
three to six yearglds.

Mt*

,k1



^

V .. 1 .- .
i ..

C. Competenw: Ability to'describe ( essent4ally a pictorial concern),
..

.,

$ V
Example: To recognize the salient character s of the this

'4 to be described'
To ute words with precision
lo use comparisons

Suoied'Chanes:

,.,

To include salient characteristics in the4escri'ption

to use modifiers

To make the description meaningful to another
-

To remember obj4cts and events

.Uses words to communicate descriptions of tommon

objects in terms of their attributes
shape, size, texture, etc. P

Uses words correctly to compare object features,

.in .terms of color* size, etc,

Ability to describe (essentialIi a visual perceptua1

concern)

To use words veridically

CommentsT

y 72 months thi child sho414 furtbechave'a clear

eense of an action implied in a picture and be able

to describe in terms of that action :: By this age,

he should also be able to entertain descriptive .

extenstOns beyondra pilture toppssible"ntecedenc
events and possible outcomes. Likewise, we need
specificity ,for the meaning of usinw words with
precision and we need to know what .kinds of t9mpar-

isene are to-be expected as terminal competencies.

Description isn't so important as production. Either

change or make a new category emphasizing sheer

verbal production,

Okay. .

vo

1"

This is almost.a pure performance item dependent on the

child's linguistic skills and his general shyness or

boldneslit. 'Many children who have the linguistic capa-

city cannot describe fa pictorial scene because of shy-

ness; others have neUhr the linguistic nor theltem- -t

peramental skill, Therefore, it is very important

to assess the child's recogaition df the salient char-

acteristics of a picture as well as his ability to

describe it. In all of t!'se performance tasks, one

. 4* 41411.

OP

t

1 ..'N
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should qpncordantly assess theCchiles recognitionor. Comprehension competence. Thus in this case,one
.would ask the child to describe a picture, let us say
af'a farm SCAM. If he omits from his description

!--a rooster which is on the picture, one would ask
him later 'if *ere were any roosters *nth* picture
to' determine whether, in fact; bows aware of the
otject and marely'omitted it'from, delpription,
oehecwas unaware of it.

'This ,s general verbal facility

Possibly should siert with simply listing the objects
recognized in a pictorial representation.

No evidence I know of.

I

H-
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D. Competency Abi tty to expl a in 6ssen Oa'

I

Junctional oncern)

Examplei To rocogai te the dynamics of thehparat fon to
be Op i eined

to -Way 'relationships of fctin
. 'To' be-aware bf audiences f,mi1Tar1t y with

thtilii being explained
,i

Suggested Change14. 1

,I ,

To suit the/explanation to the audience and ,situatiol

.invol,d.

. : ( I

Gives s3inpls explanationa of physical phenomena such
se f(alling, breaking, pushing, etc.
./ v ,,

Ability 'to explain Xissentialli on operational concern)

To be able to ask appropriate questions

Comments:
IS.

S.

. I take it this =alas to answer "questions kf "why"
. .

"how." There are distinct key behaviors in ths
first as ;to refer appropriately to antecedent on
colpequent conditions. Second implies ability
specify critical steps. in proper orde.

4.
liust be more specific.

Sounds rather fancyl

All of the -examples are" necessarily relative to the
process to be explad. Singe Arose deficiencies
of the A hird example are evident among adult communi-
cations,:there is a strong need to, be specip.a here
regarding the colpditions under which this expectation

obtainp.

1

Explanation is impOrtant. Logical operations are the
basis for its importance.

o t sure what fs meant by "functipn41 concern." The

example strikes me as laing beyond the capabilities

of most' six year olds.

This compete/soy, too, is much too dependent on the
,child's command of language and his position on the

shYrkessiboidness idisuension. The investigator should
also see if the ;child can regognizeA goild explana-
tion in contrast to a bad one, and =ót just assess
this coipecence on the basis of t speech.

Irobably should begin at a lower level such*as detailing

the.part.,"1 relationships at detailing functional

-"143
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4

relationshi s is a later stage. Again, the awareness
of audieece familiarity sessurratber too sophisticated
for the under six year: old ran

No evidence i 'know of.

4

4

4

I
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E. Competency: Ability to label

..

*4

- ",4t* z.';

-. ,.

Example: To real 120 the Importance of labels as e
convenience In coaxal.= I cat I ne w 1 th 'others

A1N- To i-ocilIze The connection of ,functiorj to

To re%) 4 I ze. t het 4,1 I feel- I ngb ,condue I s ,4cu4

meter is I S can be libel 1 e4-.

Su99 es tied Changes

To use labels appropriately

'To realize that mat. feelingsV 4ondncts4, and materials
can be

identifies common objects by name, or by an assigned
-ot agreed upon ,nar, _

To produce labels itiorsorphic with reality
s

COmments:

Objectives'givtut ire not adeqt.uttely defined; and re.
too .general.;

.

The potential for tying-this to 4bigtytto:4/Nat giOnaeP ?,1"
should be exploited insvArr4sulaige,

Labelingr-as such is -not crIzic\-Al exceft 4.11,4t1,41r ix!volY.0
i

,

in ooneept ion..
=

4

Okay., except the taird 'example -is not f414460.44016:24,14041, -
you delete "all."- ,*-

This is -much -too- vague a 0014,41411Ketr* Og...094M714,413P-401.4
uses labels; all children-4o:lhe--kitepoxita44.4",nift,10'
what lab4s and his 'understaniiing7Of their Aeadth.
This competence-sieds,redefinition::',71.n.the,4plis
sense it Is the ability ":to.,,eskply'Nerbel,1#44,0-,to
objects, Something -that is met.suAgd"by any -vocibUlary
test or picture wocsbulary, tes4t,.";;;IntWINO*-t-ebstract

*sense, it asks:4U child:=ro.realize..the importance cif
labels 'in comosunicztion, :think way '5 _Arflex Olas
do not appreciate. =

OK

'This again seems too hroaii-and will be included within the
context of the wire discrete categories. The realize-

. tion aspect cannot easily be measured.. except. as a child
can and does use labels appropriately. "liere is where
the indication of 'overlapping levels shows up. Either
categories such as -ability to label or categories such
as distinguish by sight are useful, Confusion results
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F. Competency: Ab 1 1 1 ty to recogn 1 ze the social
funk t ons of language

1

Exallip 1 e: To read ice that language s ne ther "r 1 ght" nor , k

''wrong" but rather' "appropriate" or

propriate" to a given -situation

to real ize that language has. a function other

than COMMonitatiOn of informat,lon, that

function being, 4: 1 assicharacter typing

gested Changes: 6

To use language in the service of personal interactions

Common te:

Important for teacher to realize this, But following

Walter Lobam, I think effort to teach this to young

kids could misfire badly and have opposite effgct to

- that intended. Should be avoided.

Isn't this a conflict with ",pility to articulate?"

Sorry I disagree. Language is either right or vrong.

However. Names right in some situationii. may be .

wrong in others. "To realize" is thorougshly ambi-

guous.' he aesthetic quality of language should

not be overlooked.
t

This could be taught to chi dren of 6011,2 Atonthe.lau

should it? What evidence is there that ;this la

beneficial (and in what mays) for children of -this .'

age? 3(ite implications of these teachable abstractions

are beyond the grasp of chisidreu at this 410. :Zhis is

all a challenge for secondary students and for 'college

students. 'Would it not be more appropriate simply

to treat this implicitly in terms of, models of Communi-

cations that differentiate among conditions? '

This com tency should be reworked. Don't: like as is,

but so a ng in the area belongs here.

The trick words here are recognize and realize. Can

they be measured except for inference.

This too is too sophisticated for a six year 61d and I

would omit it from the battery. It would take enor-

1
mously sensitive interviewing t assess this competence,,

if indeed it were present.

OK, although very complex.

This is difficult to conceive- of
such

a competency. The

restres of the objectives are such that: this one will

occ

No 'evidence I know of.
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Con pe tency ity to use non-verbal cues

ixample; To tocogni;e that communication can proceed
without the writtpn oT,spoken word

To sbecome acquainted with common gestures and
use themwappropr at I

Suggested Changes;

Ability to interadte to Sell, to make requests, togive instructio prolamid ordinary spoken
language (inszvic Avo70 explication, aesthetic
materials, -such as children's poems, etc.) tointerpret what is 'heard '(e. g., make, simple trans-., latitins) to recall vbat is heard

To communicate through pantomime, to describe through
graphic means. ether competencies4 cylving andfolloNing instructions, communicating feelings,
experiences, and to a Very limited extent deac330.
bona through graphic means, (Different .from --,abilityto draw.)

To recognize posture as ,a means of communication,

To recognize facial expresitions-a

Gramaticalilingutistig competency.should:4)dded, And
there :should be .something, having to: do vitt,

competency. in simple engaging in -verbal-output,
:would perhaps add the. effective is* of

kingquestion aa)- a.third new

To recognize tbat some communication can proceed 'withoutthe written 'word
\ :

TO' \make use of costs hand and arm ses ures
To recognize and use facial.gestures as a mode of

caiseaskication

Cortments:

Considered quite unnecessary and unimportant

These examples do suggest .a.valuable,are.a. The secondliens to come close to, good operational. language Theixst remains'abstrakt and states something ,aboue :aconcept which the' .child will .form,rather than specifying
in operational terms how the shall, be ohservedin operation, -To these should surely be added a state- -vent regarding ability to recognize facial expressionsof emotion, posture too celmunicates nonverbally anddeserves minor attention as an indicator of mood,
arousal level (alertness), and sometimes of social
orientation. t,
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Ecelient category.

Again, I wonder about the.

have no quarrel with i

'.1

roblem of measurement,
a measurement.

This is a very important compe
think tat one would want

gestures of people and ask th

nose, or label the intention

the non-verbal.-commuilication.

e. and 'should be tried.
'have pictures and .

child to read, diag-
the person displaying.
also think it is a

'good idea to have some commonage tures people use,.

for no,' for );/es, for 'anger, for ritatIon, or.for

jog, and see if the child understft do th0.r meaning

the way hd understands the meanings of wordst;

Exemplify, I believe. This, I think, i universal and

"automatic."

-Suggest 'omitting as a _competency, Most very young

children use nonverbal cues well. if tot other

areas will include the itrms listed under this

category and will presume the use of cues.

No evidence 1 know of.
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III. Category: Coordination

a

A. Competency: Ability to construct

Example: lo be aware of the relationships of parts to

the whose
To assess materials
lo use materials

Suggested Changes:

To construct so that relationship's between parts and

whole are clear

To assess appropriateness of materials for various

constructions
.4/

To use materials such as pencil, crayons, Scissors,

paste, mosaics, clay

Assessing mdterialsshould include knowing when cutting,

pasting, folding, Moulding, etc. are needed to achieve

'a desired effect.

Constructs dimple geometrical shapes by placing parts,

together

Constructs structures with blocks

Comments:

L

Too broad: to assess materials - to use material's.

With what kinds of materials? What does it men to

) assess materials? The first example suggests prin-

ciples of composition. I have some concern about
its ,inclusion, since At suggests a possible imposi-'

tion upon tie child of some extrinsic principles of
. composition rather than a reliance upon his own

wression' Did that example get intrude0 into this/

hipetency because of the worthy objectives chat the
co

child shall learn visually to see analytically the

whole and its constituent parts and tiVeir interrel-

ationships? I would tend instead to place the first

example above-under another, category which would deal

with ability to perceive composition of a visual

.arrangement. That -would preclude the danger of its

being imposed upon the child's actual construction

per se. That would logically be placeable in this

next category.

'I do not really know what an "ability to construct" is.

If it is meant to build or integrate tangible mater-

ials, I seriously question there is such a unitary

"ability." Delete. g
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Sorry to keep harping on this but the question that
occurs is, Constr.dtt 'what? Origami? This is a
competence that. Japanese children have developeti
to a remarkable degree by nix but our kids den't
have that. How would you assessfaxample one?
Again, I think you must be more specific:

The problem here will likely be related to the complex-
ity of the "whole." The more functionally (or aes-
thetically) relevant parts. - the more difficult the
construction.

This performance will depend always on the specific
materials used, their familiarity, their sex-typing,
their difficulty, and their interest value. I would
want to be very specific here and see if the' child
can construct, for example, a particular model using
blocks (with a model in front of the child), ability
to put a puzzle together, ability to make something
out or clay - always being sensitive to familiarity
and interest value.

Too general. Examples, illustrations, breaking down
necessary.

Suggest omitting. This seems to be a generalize ion which
fits better into specific situations. Cons( uction
should be a tool rq learn spatial relationships or
small muscle deve.,..pment, etc.

A Preschool: Project distinguishing dimension of competence
in three to six year olds.

ti
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B. Competency: Ability to copy

,Example: To develop eye-hand coordination
To comprehend design

Suggested Changes: .

To copy simple figures and poems,

To mimic sounds

To imitate gesture and movements

Copies simple geometrical shapes and designs

Copies irregular shapes and designs

Omit: to comprehend design

Comments:

Copying abilities of S's are poorly developed.

Ability to copy is alsO a function of conceptual
development. So it is not a simple derivative of
visual -- motor coordination. The whole area of visual-
meztor planning comes into this too and is not ade-
qqately represented when we view the entire competency
function simply as imitative or ability to copy, since
greater .acommoda.tive function is required than implied

to copy. These complexities suggest to me the need to
recohceptualize this category consistently with your
curriculum objectives. If we view copying as a pure
factor kind of action, we.willsprescribe more copying
experience. How wrong tliat tecision can be if the
child needs specific help in motor planning development,

etc.

. This competency has some pligbt place-in the scheme of
things. But it occupies low priority to my way of
thinking.

Okay if thp design is specified but again it is a matter
of how competent. The second. example seem to me not
to be an instance of competency.

There are many types of copying. Might include dance,
musical instruments, etc.

this, too, is important to assess using designs both for
familiar and unfamiliar objects. But it is important
never to coniuse an inability to copy with a deficit
in perceptual discrimination. That is to say, many
children who cannot draw Bender, Gestault designs are
able to discriminate them. Therefore, one would always
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want to coordinate a perceptual dl.sctimination test
for the objects that are being copied so that one can
assign poor perfoymance, when it occurs, to the ina-
bility to display fiha motor Coordination rather than
to a perceptual deficit.

More detail needed, although basic idea okay.-

This together with ability to draw represent whet might
. be termed the use of intermediary tools in which
follow the dot, cutting out around a shape, copying
of designs, drawing of recognizable forms, using
hapmer and nails all might be activities.

Eye-hand coordination develops quite well with a minimum
of help from the environment. It is npt ea Widespread
educationalt problem.

'
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C. Competency: Ability to draw

Example: To conceive and hold rrl'ental pictures

To develop,eye-hand coordination
To comprehena design

Suggested Changes:

To produce recognizable pictures

Omit: eye-hand coordination and comprehend design

Draws simple thspes and object forms when objects are

first observed, then removed

Draws, common geomtrical shapes (square, triangle, circle,

ellipse, etc.)

T9 conceive and hold mental pictures - To develop eye-

hand coordination - To demonstrate basic principles

of design

Comments:

Drawing abilities of 5's are poorly leveloped..

The competency name seems to me to require another major

category, because it re rs to certain interiorized

,processes- more directly as in the example of conceiving
0 and holding mental pictures. I would viewdrawing'as

less imitative and more imaginal and intentional.

This may lead again to a problem which I' pointed up

under ability to construct: it leads us to concentrate

excessively upon the realism of the product. Who in

the field of fine art or of childrent-s art emphasize,

the opposite. Would it not be better to recognize

the role of imagination and its development by making

of it a separate category, and then to recognize that

if our concern is realism, drawing is only a form of

copying--not another soMething. To conceive and hold

mental pictures would then require its own major cate-

gory heading. That heading would deal with the inter-

iorizat..on of visual ccommodations and the formation

of visual imagery., Vi ual memory is a part of that

kind of process rather han the servant of drawing.

OK

Example two is okay. The first and third may not be

measurable.

At age six this will even still be pretty crude approxi-

ti
mations to what4t could be at eight or ten. Very few

will do without much instruction. I doubt that one

could expect it as a part of "normal" development.
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I do not regard this .of high priority but it should 'be
tried. Again, as with the abil5ty to copy, it is
important not t conius6 the child's memory or per
ceptual clarity f an object with his drawing skill,
per se.

Fine, but more detail deeded.

No evidence I know of h re.
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D. .Competency: Ability to use body to ext.ess feelings

Examplo: to recognize effect c! physic3I gesturo,i on others

dance
Tc accept body movements as a respectable form of

exprNsion

Suggested Changes:

Repetitive. Probably belongs here, rather than under

communication

Identifies common physical gestures (threatening,

pleading, rejecting, etc.)

ExeCutes simple rhythmical dances

Unnecessary

Gesture, dance, and movement are excellent competency

objectives. Change "to accept" to "to develop."
Use of gesture shoula be incluaked in examples.

To take the roles of various objects

To try to communicate various intentions with his body

Comments:

This competency. harks back to communication; Ability to

use non-verbal cues. Parts of it seem to belong there

instead of here. It could fit under coordination with

the following qualification: Ability to use body move-

ment to the extent *required to permit effective non-
verbal communicatip through posture, gesture, and
movement. Facial expression need not be (iubsumed
.under this, since the facial muscles appear., operate

to express the primary emotions without the inter-

vention of specific training procedures, although
retraining might beneloit some who have been trained
to distort or suppress facial eNpressions. "To

accept. . ." belongs under habits and attitudes.

I do not think this is of the highest priority, although
I would not be opposed to a test in which a child were
asked to act out with his body Vx1rietus emotions, to
take the role of various objects `(like waterfalls or
fires), and to try to communicate various intentions
with his body.

Overlaps with communication - use of non-Verbal cues.

???Not sure about this category. In these days of study
of body language, o.k., I'm sure.
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This competency might together comRriae a Control of
Large Muscles with examples of dancing, running,
climbing, surmounting obstacles, recognition of
body movements as symbolic gestures through such
things as stance and flight would be a part. Control
does not peen restriction bu the ability to make
happen what you want to happe

No evidence I know of here.

ti
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E. Competency: AbiliV to control large muscles

Example: To balance
to move In the way one cants to

'hosted Changes:

To avoid excessive clumbiness

Makes movements of whole body or of limbs in response

to oral directions

To move objects the way one wants to

Comments:

Important developmental task of kids of this age seem
to be acquiring,eagratlye control of movement, e.g.,
to take two steps sideways and then stop (they tend

to keep going).

To balance (state how).

Is this balance to' be determined statically or dyna-

mically? Evidence favors the latter over the former

as a more sensitive indicator of development. But

the examples here are necessarily general, in view
of the incredible number of transitions and stages
evident in this area from 0-72 months. An aiequate
set of examples for this would actually be longer
than the totality of examples which you have used in
the entire list of competencies. That, for a pre-
school or other early childhood program is the
esswitial challengeto designate that comprehensive
list of behaviors, their sequence, and to order exper-
iences appropriate to fostering advances in develop-
ment at each level.

Traditional objectiye, but OK. Additional examples could
include climbing, making wheeled vehicles work, con-
struction of large materials, etc.

Again, a matter of definition and specificity.

This is a good and Important skill but should hot be con-
founded with the danger of,the task, as might be in-
volved in balancing, riding a bicycle fast or a tram-
poline. Some children who have fear of physical harm .

show an inability to control their large muscles in
those tasks where they might be hurt, but in safer
tasks show better coordination.

To balance - where, how? To move in the ways one wants
to - okay.

.No evidence I know of here.
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F. Competency: Ability to control small muscles

Example: To manipulate -moll objects with hands and fingers
To dovel6p oye-hand coordination
lo uw many pdrts the body simultaneously

Suggested Changes:

Crossed out 7To develop eye-hand coordination."

To use many parts of th1 body simultaneously in coordinate
action

To have some graphic skills

. In response to verbal directions, manipulate small
objects and parts by reversing, inserting, opening,
etc.

Uses simple'hand tools such as hammer, screw driver,
wrench

To understand that one movements have specific effects
which often furnish feedback for further movement

Comments:

To use many parts of the bogy simultaneously - Irrelevant.

This competency ought to be ought of as closely allied
to ability to copy, since p ehension and manipulation
must normally precede reprodu ion with crayon. The
third example is too,general to eiong here. It may
refer to gross, fine, and fine-gross coordination.

This is extremely complex and the competency display will
depend on the specific talks chosen.

Specify.

OK, but is also related to the copy-draw section: In,
so ways this represerts another kind of problem'iii
thiTist which I have rot addressed very carefully
and that is that some of these items represent dif-
ferent age or developmental levels in relationship
to some major kind of control such as this category
represents in some form thll earlier manifestatiZn
of a kind of behavior control that copying and
drawing does at a latex stage.

No evidence I know o' here.
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IV. Category: Habits and Attitudes

A. CorytenLy. Ability h) initiate action

4

I.`, " 1:: 1 t 1" t r :vi-t in(;
,t; t

Suyip-sted Change.,:

lo he willing to initiate action

r .1 I )1

lo he curious and want to explore the environment

In response to oral directions, carries out simple
actions of two or three steps

)ettonstrate the outcomes (or probable outcomes) of

actions

to accept and init fate aft itctive feedback about when

conditions are not satisfyiqg

to develop knowledge about means-ends relations

C ofTwne n t

rive year olds have only limited ability to do this.

Lxamples are ambiguous, o meaning.

I cannot image' this competency as stated leading to

curriculum, although I cannot doubt its importance.
ihe competencies which underlie initiative would
need to become the c-urricRiar foci. These might
include (a) aspects of psy2tho-social development
(i.e., Erikson's initlative-guilt stag/0; (h)
affective feedback about whe?i conditions are not

.at_istying; (c) knowledge of means-end relations
(10Iman) etc. I do not find it a functional
competency for your purposes in its stated form.

10 initiate action is an important component of instru-
mental competence.

I agree with the' idea but is this an abiltiy? Doesn't
cvvry child Initiate some action simply to get
through the day. Can you measure when he "realizes"
or when "an action would improve existing conditions?"
For example, would going to the bathroom be an in-
stance: I don't mean to be facetious but only to
illustrate how difficult to know when competency
is exhibited.

Do limits need specified here As it stands the compe-
tency is s') broad thatIllmost anything could be used

hi !..1,0)



to demonstrate its acquisition.

This 1:i much too general a description and I think much
too diffiZ.ult to assess if one wants to know the range
of results of actions or to assess whether the oh ld
realizes when an action wouad improve existing co di-
tions. At that level, I do .not think you can a SS
this with sensitivity in at5 or 6 year old, and think
we should omit it.

So general as not to he very meaningful.

Who knows?

6
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B. Competency: Ability to P an action

i ti,i' r11-

t 1,L,n

)nt it. ivato tqld .0

Suggested Ch;mges:

P.1-ns a set of actions involving 2 or 3 Separate steps
to accomplish a stated goal

Forecasts end results of actions

Comments:

To make choices based on the dynamics of a given
situation - doubtful.

In looking at this one, we get into the variable of
conceptual tempo and analytic style of thinking.'
(Kagan) and we must recognize that the child'd
ability to plan action zu,ly be shortcircuited by

impulsivity. For the latter portions of this
age range, it would be appropriate to include
(under coordination?) aspects of motor impulse

\oontrol.

L

Good objective. Emphasize means-end relations in the
examples.

Sounds too complicated for most preschoolers.

Again-limits are the problem.

This is a good and important competcmcy. The ability to
plan is very specific to specific problem situations.
It is not a unitary ability. Therefore, it is Impor-
tant that one sample a wide array of tasks. All the
way from the child's realization that he should study
an array ofiPpictures longer if he has to remember it
for six hours than if he has to rememberit for one
minute, to a construction task where he should delay
longer *.o plan a difficult construction than to plan
a simple one one should have at least five or six
different problem situations, for the correlation
among tests 6f planfulness may be low.

Aren't these examples merely general intelligence?

Supported by Preschool Project 'research.
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C. Competency: Ability to persist in actions

' ': 1 11k rf*A'A At 1 t n jJti
1,1 r c.nr r 01I t WI 011 t PM, ',p1,11t

ond re5ulfs a-hievod
rocolini:o Interim

Suggested Changes:

To control attention span and level of concentration
in terms of task requirements

To be willing to abandon an unproductive activity

Persists in tasks in presence of distractions-

Identifies interim accomplishments related to more
complete goals

To complete long term projects

To increase attention span appropriately

Commen t s:

. To recognize interim successes - implies long range goals
which I doubt.

Specify tasks.
1,

As I understand Thomas, Chess, and Birch (and have taught
their temperament observations system to my students)
persistence and distractibility are quite stable indi-
vidual characteristics by 6 months and onward. The
statement of this as a competency seems to me to miss
where the current research trends lead. It is more
the task of the adult to work within the framework
of the child's given persistence and distrdctibility
by arranOment of the environment to predict suitable
conditions. How do I believe this area is a proper
one for educational intervention, however, is via
stimulation of interest development and secondly
through forms of imaginative play which increase the
probability of intrinsic attentional control. These
approaches probably can help a temperamentally non-
persistent ch-ld become more persistent.

b
Another 'good objective, Give example which stresses per-

sistence in the face of frustration and failure.

Competence okay, but not sure about examples two and three:

Again, this is highly dependent on the task, its interest
value, its familiarity, the child's expectancy of Su,.-
eess, and its sex typing. It would be dangerous to

h4



only have one problem sitdation here and assess the
child's persistence in that task.

Very general and not too helpful.

question the relationship betwesn time spent and
results achieved. (I've spent a good hit of time
on this report, but without more experience in the
field, the results are limited.) But I could see a
sequence which involved increasthOattention span,
development of subgoals and recognition of end
results as success or tailure. But again peisistence
is achieved only in relation to something and there
is evidence to suggest that, even very young babies
have a long attention span to the things which inter-
est them. Thin might mean only that there is a burden
on the teacher home visitor to assess and provIde
materials of interest.

No evidence I know of.

ti
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D. Competency: Ability to be self-reliant

)", I, 6r. v. 'voi

or4t *. I * ro WI k

rt.AliZo *that ercthere, alway% h, counted
4) 1h)r h.,10

' Suggested Changes:

h recogniA when it is appropriate and/or important
to seek help

To,now appropriate sources of help (e.g., adults, other
\*Nshildren, community services)

To know how to summon help (e.g., by telephone) in an
emergency

. .

Makes reasonable accurate eatimates4of own abilities
in motor and Cognitive tasks

Identifies discrepancies between own work and given goals

Comments:

To realize that others cannot always be counted on for
help-easily misinterpreted.

Inappropriate.-

I think with this we need to recognize another major
psycho-social task of development in what Erikson
calls autonomy vs. shame. To develop successful

(be

in this area, it appears from a variety of clinical
and developmental evidence that the chi d must also
first have experience acceptance /nurturers . 1 fear
that the statement of the competency in this rorm may
lead us to miss the process by which one comes to by
self-reliant. A second area which contributes to
self-reliance appears to be competency. As we have
a. alt adequately through classification and coordina-
tion competencies with the skills for self-reliance,
this much will be assured, so belongs less here as
a separate category than as an outgrowth of skills
and an outgrowth of interpersonal relationships.

Lxcellent choice. Again this is a component of instru-
.

mental competence.

Doubtful.

This probably needs a happy balance--too much would he
seen as antisocial which carries(a* much connotation
as being too reliant on others.
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Again this depends very uuch on the task one uses and

is very hard to assess. I would omit 'this from the

battery, although I think it is important.

Again, specification and illustration needed.

The section about `planning and implementing action

appears to me to be related to establishing inde-

pendence or self-reliance. Working toward getting

children to be independent is important and may be

best accomplished and evaluated through the planning

and iyiating acciun sequence.

No evidence I know ot.
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E, Competency: Ability to sustain health and safety

h
Vqh.3 t

°11t1'
th4. :onrwi Lion .,,hy4,1,:a1 health

t- ettel fly, moult!! 9 tivity
1..) I 1:0 t hr1t ii 11 tit prirthit

1,inq tu'olthy
1 F.., ,,on .31,1 i.pr to. a 1 1, ,Krvi,ir.,

4i ti itrtoti,i1

Suggested Changes:

Crossed out second example

To realize that it is important to try to prevent
illness

Crossed out last. example

4To meet common standards for peer group in cleanliness,
hygiene, bladder and bowel control

0"4..

To eat fa*irly sensible

To maintain good sleeping habits0

To dress appropriately 1for the weather

.144

To play safely and to fc4low good safety practices in
day-to-day activities

Identifies common symptoms of illness or infectior such
as raised temperature, swelling, inflammation, etc. t

fey wear clean clothing. To not wear of Ws just-worn,
vlothing.. To wash before eating. to ga to the
toilet on time, etc. .

Comments: (00

First three examples - Not 5 year old behavior.
Fourth example - belongs somewhere else.

Specify what facts about health are to be learned.

To me the examples sound too abstract and verbal for
preschoolers. In these areas we can say that the
chkid learns what he lives and sees. I know of no
pvidence that these conception& arise apart from

(living where sound health habits are practiced and
enforced, nor do I know of evidence that would sug-
gest that the verbalized concepts in any manner alter
the habits which hale been learned. The verbalization
and abstraction of the practices seems to me to belong
more ;properly to the child's later education after he
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has lived around sound health practices. Then

the education leads to the formal opeeiltionall at ion

of what before has been preconceptuai or only cm-

cretely operational.

Health education ocoupies only a modest place in good

preschool curricula. Objectives here are too sophisti-

cated. Elementary physiological facts could be added

as an objective. One major objective could be Striving

for excellence (not "to be best" but to he "good,"

according to objective standards) .

\t age six? Maybe, but at a pretty rudimentary level.

ibis is interesting and should be assessed primarily

through careful interview rather than 'through

watching overt behavior.

Very general. Appropriate before about age 11? Not sure.

rhese ideas appear to me to he a level at which many

adults do not function and appropriate social behavior

is covered elsewhere.

Exampl.! tour doesn't seem to be related. to examples one

through three, and again I know of no substantial

evidence on those attributes.



Category: Social Relationships

A. Competency: Ability to assume appropriate social behaviors

L>amcle: L Ik4en onc: Ufllow dirOLliOns
T' work with ,-)thf',rs for A ;,--omm'on good %

woll

Suggested Changes:

To appreciate the various roles that adults and children

are called upon to play

To regulate antisocial behavior in himself through mod-

eration, redirection (not repression)

To understand the principles underlying acceptable group

behavio.e

YOLIC,.;s direction given by another classmate in pursuit

of an acrepted. goal

Works cooperatively toward a common goal by divisiolCof-

labor, etc.

Gives communicable directions to others in pursuing a

common goal

To use imaginative language in play

To make positive overtures to others

Comments:

For the first two examples, it will be important to state
the conditions under which they are to be observed.

cnoperation is never notable. In an environment filled

w1th cues for competition. Directions may be given
inconcrderately with regard to the -child's degree of

i;Ivolvement in ongoing activity, etc. At this age,

to converse well seems a less adaptive social skill

than does die imaginative use of language in play.
I would more opt for the latter on the basis of

available evidence, letting conversation assume its
place in communication.

7.xcellent. Would add "how to make positive overtures
to i-their;." as an example.

The nrphlem is the wore "appropriate." Example three

overlaps with communication.

The th.,-e( examples given are quite different and tap
markedl- different abilities. That is to say, the
ability to listen is much different from the ability
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ti) work with others which Is different from the
ability to converse well. These must be separated
and I would vote for separate assessments of each.

Specification and age "naming" needed.

Conversing. well from is section and the ability to
get and maintain attention seem to me to be inter-
related. Such ideas as answering questions, asking
questions, maintaining eye contact, playing and.
talking with others would work well together.
Working toward a common goal is such a camplicater
notion that I wonder if it can be included. Possibly
only after the part about adopting the perspective
of another.

Again, po evidencej know of.
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B. Competency: Ability to get attention

xar; rile ry

qtlo!lt
rriAnji*?..1 .1 4,,11.>1. ;ttt,

Suggested Changes:

Ability to get attention when necessary

Croused out "To role play"

Evokes interest'in others by playinr a role (teacher,

physician, etc.)

Obtains information'from others asking questions

St ;mutates co-workers by manifestigt_a--setof urgency

Comments:

)Establish soc al contact? -%

I do not understand to role play as an example*of -this

competency. So I cannot comment on it. Sears, Rau,
and 41pert's work suggests that by 72 months we might

add positive forms of attention getting through per-
formance.

Getting attention is of minimal importance other than
the fact that it is involved is appropriate social

activity.

Okay.

Should this include a statement related to appropriateness?
,Sometimes the child will he very good at getting atten-

t ion but it is at the wrong time,

-These are Auite different abilities, as in the example
above, and all are not necessarily aimed at getting
attention. A child who asks questions is sometimes
after information, is sometimes after attention, is
sometimes bored. Thus one should take into account
the adaptive value and the intention of the child.

Specify, illustrate with age appropriate behavior.

Preschool Project evidence for this one.
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C. Competency: Ability to maintain attention

d i r c t

kl be sink...or,:

10 maintain k,, contact

Suggested Changes:

Holds attention of others by effective communication
techniques, avoiding_ threats

To convey the message (?)

To sustain' on a task or an event

Comments:

12

Ability to maintain attention - whope?

Much of this relates clinically to ability to be self-
reliant. Only the child who has attained autonomy
can face another person directly and with eye contact
without shame. We must distinguish competencies from
concommitant variables such as the *bye examples re-
present. On the other hand, to be sincere is a worthy
objective, but perhaps less germane to maintaining
attention, since sincerity has always seemed to me a
hallmark of Children. Guile more commonly appears
with increasing sophistication at older ages. c

Techniques for maintaining interaction are important. I
am not sure that "sincerity" isn't too sophisticated
a concept for preschoolers, though.

D.oubtful. Sounds too premeditated.

As with the ability to get attention, these examples are
different entities with different origins. The ability
to be direct with another person is not necessarily
correlated with the abilTty (to be 'sincere or to maintain
eye contact. would have-thought it better to see if
a child will maintain sustained attention on a task or
an event, rather than tap sincerity. Here we should
have a game, object, or enterprise that engages the
child's interest and code whether he will maintain
his attention on this task.

first two not clear. Number three - okay.

Preschool Provct evidence for this one.
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D. Competency: Ability to adopt the perspective o

Liomple: 1 I rolo(ploy
lo put oneself in ttw ks,onditiops of others

To play with and talk to other5

another

Suggested Changes:

o verbalize about another's situation. This is a

difficult and important notion. However, if left
in, the example of "to put oneself in the condition
of another" is the same as the title of this section.
Perhaps "being able to verbalize about another's
situation" would. be a useful example.

Comments:

To put oneself in the conditions of others - Not consistent
with 5 year old behavior.

What roles? Identifies the conditions of others in re-
lation to achievement of group goals.

This Is a good clean competency within social relation-
ships, probably less contaminated by other consider-
ations directly, although its failure is common among
children who fail to attain competency in the other
major psycho-social 'tasks of early childhood. Another
issue, however, is whether one can train to this in
the absence of success in the major psycho-social tasks.

for one would be willing to see it attempted, parti-
cularly through role playing in play as an antidote to
earlier failures of fundamental interpersonal relations.
Role play would-then be the vehicle as much as it would
he an example of the competency; Social play would be
an ideal area in whieb to view the competency. Yet

until childhood proper, the p- = ion of others
motives lags and prevents fu manife-tation of
the competency.

Very good.

Okay.

This ig very important competpncy and will, of course,
depa
#°

. n the instructions and the specific context.
One 'ust vary the role the child is in and the ,conditions
at the testing. It will be difficult to assess this
from overt behaviur and it will be necessary to construct
very special test,

Okay, 1. think.

Preschool Project evidence for this one.
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Competency:' -,Abilily to respect the individuality of others
i ..

-.Exampl.s: To tolerate visible differences 1 'others
To express admi,ration for the differences of others
To express concern over the differences of others.

uggested Changes:

To express admiration for others when admiration is.
appropriate'

To reject-clearly antisocial behavior in others

To discriminate without having to judge

Chooses personal actions towar, ethers independently
of physical differences

recognize differences within broad racial or. social
categories

Comments:

Examples seem to miss the point. Last two sound like
thought control. I think the main thing is to recognize
the different/better or worse. UenCe tp discriminate
without having to judge.

I disagree violently with your decision to eliminate the
category of "self - concept." There is great dealger in
an appeach which sets definite standards of behavior
if the adults who are responsible for guiding,the'

- child are not sensitive to Whattkind of help to give
and when. It is, quite possible to accomplish compe-
tencies in some areas while negatively affecting, self-
concept. Adults are not necessarily aware of the sym-,

ptoms. The category'"self-Concept"..must be here to
. provide the balance .despite the difficulties of de-
Neloping such `a concept.

I hdd thought from my reading tot the literature on this
topic that preschoolers virtually all have it and that
the fundamental problem'is how to get adults to stop
socializing it out of.them. The second example sounds
a bit abstract. I. think that this must ,be exampled at
this age level almost exclusively in terms of admir7
ation of their internal qualities. These specific
constraints of observation ought to be ma 'A-ear.

Sensitivity to individual difference.s is jective.,
1 would not use the word "tolerate." An dit
,mdective is to acquire .perceptual diffe entiatipd
which will permit acknowledgement of.differences
within broad racial or social categories of people by
those who are not members of the category.
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'Doubtful.

1 think this is much too 'difficult to assess in children

of this age.

Very general. Will have to be specified'and.illustrated,

The idea of respecting the individuality of another might

be the firF 'example in a social relationships item and

would.properly begin with recognition of the individual-

ity of the child himself. Only then can the child begin

to work on the individuality of others. Children ei-

press concern over differences rather early and may not

be needed as a step in the process. Learning to deal

with concern and accept differences is more appropriate

as a goal than expressing concern.

No evidence I know of.
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I : Category: Clpstification

1 Competency: AbIlity to form.concepts

a

Examples:

1. To recognize slmilarictles or dif-

forence,:, of objects and/or events

Tc understand the ,nature of the
hi lrifiec dnd differences of

,-_,hjects aid/or events

io h I nd lapel conceptual

groups Ake

;indor-
v PO 1. t ,klor

; ) 1 I f n+m (mo i

I
t

1 h r'

C

C
0

4a
1,./)

3

3 2

5

A

2 1

A. Competency: Ability to form concepts 3 3 2 1

Comments:



'1. Competency: Ability to diScriminate by sound

Examples:

a.

To lislinguT.A1 char;)cteristics
of sound

To identify sources of soupd
,by name and/or distinction

Reproduces simple rhythmical
patterns

4. To analyze oral forms into
constituent parts

To identify and distinguish
tone,.

B. Competency: Ability to discriminate
by sound

C n t s :

5
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l
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i
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H. Competency: Ability to measure

Examples:

1. To distinguish. time (longer and
snorter Intervals)

A- 1 ifTo distinguish wel ht
/
(heavier

and lighter)

3. To distinguish distance (longer
and shorter)

0

4. To distinguish measurement
(units and instrumentrs

-

functions)

To distinguish value (Money)

H. Competency: Ability to measure,

Comments:

. t.

0

c

5

2 1

2
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Comp ency: Ability to denote spatial relationships

tU

Examples: LI
1,e)

tt)

1, TO disfI4.11sh the relative orien
tation of,amobject in space

lo idiNntifit dirnctions of motion
of objectc--going away, coming
touares, at-.cendIng, descendingretc.

5

3. 16 part/whf7:o rePation-
rthipc 5 4 3 2 1

4. To recognizi. cross-modal transfer
't5

It 2 1

.5, lo recognize physical caucality

T' left/right orien-
tl t-On

1. Competency: Ability to dentSte spatial
relationships!

Comments:

5

Category: Classification
5' 4 2 1

Ow.

. a
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L.

JI. Category: Communication

It. A. Competency: to recognize the social functions-of language

Examples:
J

1. To realize that language is neither
"right" nor "wrong," but-rather $.4

"appropriate" or "inappropriate"-
P to a given situation 5

I

2. To realize that language has a
function other than communication
of information, that function being

classicharacter typing
1

3. To use language n the service of

personal interact lns

A. Competency: Ability to recognize the
social functions of
language

Comments:

4-1
H

I 41
98
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II. 6. Competencyl Ability to label

Exampla$:

1. To realize the importance Of labels

as a convenience in communicating

With others

2. To real 1e that most feelings, con-

ducts, and materialsdcan be labeled

3. ldentifii)s common objects by naMe;

or by an assigned or agrioO upon

name

4. To produce labels isomorphic with

reality

B. Competency: Ability to label

I

Comments:

447

0

4,4
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4

Competenor: AbitiOrto-Ificpiain- (esseniially a functional concern)

id

Examples:

1. , To recognize the dynamics of the
operation to be explained.

2. To detail relationships of
functions 1.

Jo suit the explanation to the
audience and'situation 'involved

Gives simple explanatiohs of
physical phenomena such el$
falling, breaking, pushing, etc.

411

td,

a4,4>
MO.

5 3 1

5. To be able to ask appropriate
questions

3 2
4

C. Competency: Ability to explaili (es-
sentially a functional
concern)

CoMments:

)

2 I

10(1

93
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II. 'D1 .Competency:

Examples:

billty to describe (essentially a pictorial concern)

I. To makt1 tho 'doscription meani

NI to another

To remember objects and events

S. Uses words to communicate desclip-
tions of common objects sin ter s
of their attributes - color, sh pe,
ylze, texture, etc.

4. Uses words correctly to compare
object features, in terms of-col r,
size, etc.

.4

D. Competency: Ability to describe,(es-
sentially a pictorial
concettn)

r-

5. 3

5

VW.

.2
A

C



4.

'7".:7-.. =AV

It. E. 'Competency : Ability to articulate/
d

Examples:

I. To speak audibly

2. To speak comprehirsively

3 To be,willing to $p ark when/
appropriate

4. To monitor unneeessar

Inappropriate speech

lY

/

i\

5 4

1

5. Pronounce words In toalivocabu-
lary correctly (co Unibably).

(.). Expresses "mood" by vocal in-
flectiTns (sadness, anger,
:-,,ecreC, etc.)

E. Competency: Ability to articulate

Comments:

5

3 2 I

ti

1.

r4. I

102
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.
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o
m
p
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i
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p
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p
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s
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I
.
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p
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e
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s
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n
,

I
n

o
t
h
e
r

n
e
r
s
o
r
n
,
,

a
n
g
e
r
,

s
a
d
n
e
s
s
,

j
o
y
,

o
f
t
d
,

o
x
-

e
g
,

U
s
e
$

c
o
m
m
o
n

c
o
p
i
n
g

r
e
a
c
t
i
o
n
,
5
0
0

e
4
r
e
s
s
i
o
n
s

o
f

,
e
m
o
t
i
o
n
s

i
n

o
t
h
e
r
s

.
(
c
o
m
f
o
r
t
r
n
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,
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n
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,
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c
4
4
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a
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p
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e
t
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.
) .

3
.
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i
e
u

o
f

a
c
t
i
o
n

4

T
o
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p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

e
x
p
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I

.(7/i. G. Competency: AbilitY to use. non-verbk] Cues

1.

a

4

'Examples:

f

I. To communicate through pantomine

4 2. To describe through graphic Means

3. To recognize posture, as a Means
of communication

4. wTo make use of common hand and
arm gestures . ,

5. To recognize and use facial gestures
as ,a mode of CommunI4cation

4

I

4

G. Competency: Ability to usetnon-
:verbal cues

Comments:

14.

O

5

, 4)

C

0z

a -

t

4 - 27

iF

5 4 2,

4e

II. Category: Communication

a

104

4.

to 0
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